
 

 
Catch up Curriculum 2020  
 
 

Newtown Primary School is going to commit time during September to ensuring that routines, expectations, standards, relationships and values are quickly 

re-established. At the heart of these plans, getting children ‘back-on-track’ in both an academic and emotional sense is the absolute priority. 

Following the EEF guidance we have considered these three strategies: 

  Teaching and whole school strategies − Supporting great teaching − Pupil assessment and feedback − Transition support  

  Targeted approaches − One to one and small group tuition − Intervention programmes − Extended school time  

Wider strategies − Supporting parent and carers − Access to technology − Summer support 

We need to support pupils to be in a state where they are motivated and able to learn.  This is not just about ‘catching up missed curriculum’ – it is about 

their journey towards becoming skilled and independent learners.  If we get that right, a few weeks or months of missed direct teaching will have little long-

term impact.   

Our approach has been created following our understanding of 7 principles 

 

Principle 1: 
 
 
 
 
 
 
 

Some and maybe all of these will have been impacted for a number of children during the COVID-19 pandemic. 
Although schools have been working hard to support pupils, it is possible that some will lose some sense of belonging 
– some literally if they have not had chance to say goodbye to the school community before moving to a new school. 
Carpenter (2020) advises that self-image, self-esteem and self-concept are grounded in peer relationships so these 
may have been damaged. 
Without children’s needs being met at each tier children cannot learn and progress. 

 

https://www.google.com/url?sa=i&url=https://www.thoughtco.com/maslows-hierarchy-of-needs-4582571&psig=AOvVaw3iu-vnHrBoD2I1WL1-JG3g&ust=1588256264139000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCOjJh-fpjekCFQAAAAAdAAAAABAD


Principle 2: 
 

Pupil Support Needs 

 
 

It is not just the pandemic which determines whether something is perceived as traumatic but the individual’s 
experience of events linked to it. For most, the situation will be met with resilience and they will be able to meet 
challenges with minimal support. For some, reactions will be short-term, whereas others may be need longer to 
recover and more support to do so. A few will have prolonged reactions that may weaken their mental health and well-
being 

Principle 3  
Children’s understanding of risk  

For young children, it is not possible for them fully to understand why adults are placing limits on their social contact.  
They are not cognitively able to appreciate the risks and probabilities involved, and will act impulsively, cued but what 
they see around them.  We do not really want to stop that though, as that curiosity and exploratory behaviour is what 
drives their learning.  So we will need to arrange the environment around them so that they are kept acceptably safe:  
there can be no absolute guarantee of safety though, even in more normal times.   

Principle 4 

Learning needs will differ 

For all pupils, what they know and learn depends on a combination of factors and circumstances:  their existing knowledge, their 
psychological state (e.g. how anxious they are), their physical health, their motivation, their past experience as learners (e.g. level of 
success, and hence confidence), their social capital (community experiences, books at home, parental support, family traditions and 
resources) 

Principle 5 

Learning styles 

In addition to the previous principles, pupils develop preferred ways of learning, and that alters the course of their progress.  It makes 
it hard to teach a class and have them all working in their ‘Zone of Proximal Development’ – a problem familiar to all classroom 
teachers.  (See the work of Vygotsky 
The ‘lockdown’ period will have allowed some pupils to find out more about their preferred styles and their motivation to learn in 
different curriculum areas and in different ways.  This is a huge opportunity to respect and build on that – whilst still supporting them to 
achieve in core curriculum areas.   
 
Some pupils will have done very little formal learning in the ‘lockdown’ – but we should assume they have done some learning, and try 
to build positively on this.  They may, for example, have learned practical life skills, have learned to choose an activity or to self-
occupy.   

Principle 6 

Teacher role 

Children learn through socialising, play and curiosity so re-establishing social connections and the social environment will be an 
important early task for school staff when they reopen. There is evidence that children can catch up with formal learning (Fisher, 2020) 
as long as they are given supportive tools to facilitate this.  There is also evidence that teachers instinctively want to increase 
academic time after periods of school closure to help children catch up but this does not work, perhaps because the pupils may be 
stressed and not regulated to access learning for a while (Liberty, 2017).  
 
Whilst at home children will not have been subject to the same need to comply as when at school and it may take time for them to 
adjust and focus on their motivation and nurturing new found freedom for a while. It may be helpful to strengthen children’s willingness 
to research into their interests via the internet and appropriate websites. 

Principle 7 

‘Metalearning’ – learning how to learn – is the 
most important part of the academic 
curriculum 

 

Stressed children will struggle with concentration and may be distracted by intrusive thoughts, may have heightened fear response, 
poor self-regulation and levels of anxiety which interfere with their learning.  In different environments, students will have been 
learning in different ways. It is vital that we make the skills for learning in a school environment explicit to our students to reskill and 
rebuild their confidence as learners. 
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Our Catch up Curriculum is split in to three strands:     Levels of support for each strand will be implemented in a tiered 

approach: 

 

   

 

The following information outlines the actions that will be taken by Newtown Primary School staff at various levels. Actions will be organised by strand and 

then by level of support so that there is a clear priority, purpose and direction of support. 

 

 

 

 

 

 

 



 

Pastoral Care 

Universal Support Focused Support Targeted Support 
 

➢ Children who demonstrate changes in behaviour are to 
be referred to HT and the inclusion Team through 
CPOMS 

➢ Maintain communications through TAPESTRY and 
sharing of class work, homework with parents to 
maintain that ‘connection’ 

➢ PSHE to focus on change, anxiety and mindfulness – any 
cause for concern to be referred to the Inclusion Team 
(CPOMS) 

➢ Class assemblies(Tues Wed Thur), whole school 
assembly Mon and Friday group celebration assemblies 
and  to still maintain a ‘togetherness’. And celebration 
assembly weekly Zoom celebrating the successes of the 
week. 

➢ Send parents the link to online well being and 
emotional security questionnaire to determine what 
experiences children have had during their time away 
from school. 

➢ Learning Behaviours to be introduced and assemblies, 
to be linked to these. 

➢ Timetabling in short ‘relax’ sessions will help children to 

know they have a break and you can plan a wide range 

of activities into these slots (perhaps  3 a day) – story, 

mindfulness activities, listening to music, free drawing, 

games, singing etc. 

➢ Asking children to use feelings cards / thumbs up, 

down, middle or show fingers to rate their work – 5 

fingers = 5 stars etc will allow you to easily identify how 

hard they think something is before and after and 

adjust support / provide reassurance, how well they 

think they did and to challenge negative self-image by 

showing your score and explaining why you think it was 

great!  

➢  

 
➢ SENCO/ Pastoral Lead/HT to speak to families who 

have experienced trauma/change in circumstances 
– what help do they need? 

➢ Daily whole-class story  sessions – focussed 
conversations on vocabulary and emotional 
literacy using books about perseverance, resilience 
and mindfulness 

➢ Acknowledge children who need respite from 
‘work’ and need extra space i.e. time out to read 
and relax 

➢ Where teachers feel it is appropriate for whole-
class ‘down-time’ then provide children with 
mindfulness activities 

➢ ‘Choosing time’ if possible will help children to 

spend more time in their comfort zone and reduce 

pressure and anxiety. 

➢ After school mindfulness and wellbeing clubs. 

 
 

 
➢ Bereavement support for those children/families 

identified. See SENCo / Mental Health lead 
➢ Referrals to external agencies where concerns 

have been identified 
➢ Provide/receive an update for CP/CIN/Early 

Help/Vulnerable families through contact with 
social worker and other external bodies.  

➢ Magic Mel relax kids sessions for children 
struggling with emotional well being. 

➢ Children identified by the inclusion team as 
vulnerable for a range of reasons to be offered 
support 

 

 



 

Tailored Curriculum 

Universal Support Focused Support Targeted Support 

 
➢ Teaching staff to be mindful that any perceived 

‘drops’ in standards are not deliberate, but an 
upturn in standards requires deliberate practice.  

➢ A focus on handwriting to quickly re-establish high 
standards – a heavily promoted class culture 

➢ RWI Phonics to be daily immediately and with 
rigour, streaming from week 3. Assessment to take 
place in week 2. 

➢ Word of the week to start in week two and have 
real focus. 

➢ Writing is to be regular and across the curriculum. 
Lots of short-burst writing to promote writing 
stamina, but also revision of sentence structures – 
make use of www.pobble365.com.  

➢ Use of  Developing Experts Science and Purple 
Mash Computing to support learning. Use 
computing KO to support computing in other 
subjects or where children have lost previous 
knowledge. 

➢ Maths mastery to be implemented along with 
daily opportunities for times tables to support 
automaticity of recall. 

➢ PE curriculum to focus on fitness – children are to 
actively increase their activity levels. 

➢ Staff to optimise use of incidental time to 
reinforce core concepts eg counting in multiples 
whilst lining up, time monitors in class in charge of 
saying when it is 5 mins before playtime, RWI 1:1 
time, TA time when whole class teaching is taking 
place.   

 
➢ SENDCO to contact families to discuss provision 

this year and share provision mapping/ removing 
barriers so they know what support their child will 
be receiving. 

➢ Support and develop independent learning for 
those that have become particularly reliant on an 
adult (through home-learning). 

➢ Ensure that appropriate groups receive curricular 
support but that scaffolding is withdrawn quickly 
so that emphasis is placed on children being 
independent learners.  

➢ Gaps in non-core curriculum to be addressed at 
the commencement of new topics i.e. using 
threshold concepts from our essentials curriculum 
will ensure those are embedded even if some 
contexts have been missed. Some pre teaching 
may be needed 

➢ Teachers are to identify lessons on Oak National 
Academy that could be used to share with parents 
as pre-learning for non-core subjects. 

➢ September baseline GL  assessments to support 
identification of starting points and gap analysis – 
use to identify target groups for intervention. 

➢  

 
➢ Children who have not engaged in any home-

learning to receive specific focus/intervention to 
support them in quickly returning back to pre-
COVID level. 

➢ SENCO to work with teachers to identify and focus 
on specific children. This is to be reflected in the 
child’s learning plan and results of which are 
evident in intervention activities and additional 
support. 

  
 
 

 

http://www.pobble365.com/


 

Routines and Expectations 

Universal Support Focused Support Targeted Support 

 
➢ Assembly by HT to re-establish the school’s ethos, 

vision and behavioural expectations. 
➢ Re-visit the school ethos and ‘over-communicate’ 

this in correspondence with children. Introducing 
it to Reception. 

➢ assembly that is made available to teachers and 
children to watch at any time. This will explicitly 
refer to the hygiene procedures.  

➢ All staff to be responsible for the behaviour and 
attitudes of all children, whilst also acknowledging 
an adjustment period.  

➢ Children to be supported with separation anxiety 
by staff in a range of creative ways. Have a range 
of resources available to distract and interest 
children eg Bubbles, toys, music, videos. Try to 
avoid parents entering school and keep to a 
minimum. 

➢ Use a collaborative approach to learning – You’ll 
have to be patient with me because I’ve forgotten 
a lot, so don’t worry if you forget things, we can 
have fun learning again..let’s see if we can 
remember how…let’s have a try together at…what 
do we know about? 

➢  
 

 
➢ Each class to use its own systems to foster good 

learning behaviours and attitudes to one another. 
Relate these to the school’s approach of Green, 
Red and Amber behaviours and the ethos. Staff to 
use behaviour ladder for support. 

➢ Regular reminder for those struggling to follow 
hygiene procedures. Again, this is everyone’s 
responsibility. If children are not seen adhering, 
we are all to address it. 

➢ Specific group conversations or assemblies 
(distanced) as required if there are pockets of 
children that are not following expectations. 

➢ Quickly identify groups of children that are not 
attending as regularly as expected. HT/inclusion 
team to address through attendance policy and 
contact with families 

 
 

 
➢ Provide additional support materials and offer 

sessions within the school day for those requiring 
it. 

➢ Inclusion Team to conduct home-visits for those 
children with a particularly poor start in terms of 
attendance. 

➢ If individuals stand out as being unable to quickly 
return to school routines and expectations, 
contact with parents is to be made and a 
behaviour agreement drawn up (if related to poor 
behaviour). 

➢ Specific praise needs to be given to those children 
that have adapted well (in their own context).  

➢ This praise can be awarded in class, through 
virtual assemblies or through messages to parents 
on Tapestry 

 
At all stages, we must acknowledge that some 
children will need more time than others to adjust 
and ‘return as normal’. 

 

 


